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Abstract 
Problem Statement: If education means taming, says Antoine de Saint-Exupéry in The Little Prince, i.e. humanization, 
newcomers(Gert Biesta) in humanity, then the rules are a sign that humanity. 
Purpose of Study: 120 teachers from the secondary schools teaching different subjects and coming half from urban areas and 
half from rural areas having a minimum of six years teaching experience were asked about which are the rules they are using 
in their classrooms, about which are the most effective punishments and rewards.  
Research Methods: The bibliographic study methods; the observation method; the enquiry method (questionnaire, 
discussion, enquiry, etc.); the pedagogical experiment method; the statistical-mathematical method; the graphical method.  
Findings: The answers were grouped into three categories, and teachers were divided at random into three groups, each group 
analyzing the responses to one of the three categories. 
Conclusions: Finally, after group discussions, the author obtained three lists, one with rules, one with punishments 
considered to be the most effective and the third containing the most used rewards.  
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1. Introduction 
If education means taming, says Antoine de Saint-Exupéry in The Little Prince, i.e. humanization, 
newcomers(Gert Biesta) in humanity, then the rules are a sign that humanity. From this perspective, we have to 
accept the Platonic view of Protagoras, according to which man was endowed by the gods with two types of 
skills: technical skills (related to the practice of arts and crafts) and social skills (related to the social nature of 
man, that the necessity of living in the community).  
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As such, these two types of skills correspond to two types of rules. In this context, an important question is the 
following: are rules enforced by themselves or do they need an authority to be enforced? Both the Platonic text 
and the research in this area reveal that rules need the support of an authority.  
Analyzing authority and its properties, Bochenski shows that there are two types of authority, one of the 
knower (epistemic authority) and one of the supervisor (deontic authority). Epistemic and deontic authority 
provide support for two types of rules, but the process is not mechanical, that occurs by itself automatically.   
Do not forget that the bearer authority (either epistemic or deontic) depends on the one who shall be exercised 
at (subject authority), who can recognize it or not. Thus, epistemic authority of a bearer depends on “the 
recognition of a higher power” (Bochenski , J.,  M.,  p. 61) of the bearer, but more importantly, on the existence of an 
interest in the subject field. The same goes for deontic authority, where the subject must believe “that the 
execution of all directives that have been submitted by the bearer in the form of an assertion and that are part of 
its domain are a necessary condition to obtain the desired result...” (Bochenski , J.,  M.,  p.83)   
I insisted on the two types of authority because we believe they are a necessary condition for learning and 
complying with rules. If we accept that education is “taming”, then we must accept that “taming” is the transition 
from a state of “wild” (no rules) to a state of humanity (where there are rules). Because compliance of rules is not 
naturally given, the habit of getting used to them and observance of them is long and painful, and the school 
playsa vital role in this regard.   
Given the hedonist-relativist context of our daily existence (that was not cancelled by the crisis), these 
arguments can be objected: children grow up with many handy tools that operate using algorithms, and these 
algorithms are nothing but sequences of rules which, through repetition (often exaggerated, according to some 
researchers), send the user (child) usually the idea and skill to use rules (in fact, unless a user follows the rules 
ofcell phone, it does not work).   
To this objection, our answer is as follows: up to a point, the list of rules for the use of these devices really is 
an opportunity and a way to acquire the rules; in fact, we think it is worth a separate discussion about how these 
rules operate in cyberspace (video games and so on).On the other hand, “recipes” for using these devices are 
internalized in the form of automatism rather than as rules made by reflection, able to provide support in new 
contexts, problematic for the individual.   
At the same time, another question mark concerns the specific operation rules of virtual videogames, where the 
game can be paused and resumed at any time without harm, and the consequences of the player’s decisions are 
also only virtual. Although we live in a post-modern world of relativism, skills acquired in cyberspace can 
produce (and produce) major confusion, clashing with the rules that work in reality. Simulations and practice 
invirtual spaces are undoubtedly effective in technical skills, but should be viewed with scepticism even when 
itcomes to rules operating within a community.   
The second objection concerns the inadequacy of a discussion about rules and enforcement tools (where 
applicable) in a world living into a hedonistic relativism and (apparently) without inhibitions.   
In response to these objections, our answer is as follows: rules mean abstention, “ethics delay” (Zygmunt 
Bauman) opposing the ubiquitous (and misunderstood) “seize the day”, which involves pledging the future (by 
means of a credit card) on behalf of the present. At the same time, released from the constraints and limitations of 
tradition, the child is left prey to his own impulses and desires by a family redeeming their absence from the 
child’s life through a greater evil: satisfaction of all his desires. In this context, Lipovetski wrote: “One of the 
effects of this education is that it tends to deprive children of rules, of orderly and regularly character that is 
needed for their physical structure. The result is a strong psychological insecurity, vulnerable personalities not 
having anymore inner discipline, structural schemes which used to allow facing the difficulties of life.” (Gilles L., 
p. 176, 177) 
At the theoretical level we would add: although hierarchies tend to flatten, although at present the horizontal 
seems to be more important than the vertical in the organization of major corporations and institutions, “we live 
in the era of authority” (Bochenski), so an era of the rules that support it.   
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Based on these considerations, we asked some questions to 120 teachers who were training at the Petroleum 
Gas University of Ploieşti. The teachers taught different subjects and came half from urban areas and half from 
rural areas. At the same time, all were either second degree or first degree (i.e., had a minimum of six years 
teaching experience).   
The questions were:  
1. Do you use rules in the classroom? If so, which are the rules to be followed in your classroom? 
2. Do you use punishments for those who do not follow the rules? If so, what are the most effective?  
3. Do you use rewards for those who follow the rules? If so, what are the most effective?  
Responses were grouped into three categories, and teachers were divided at random into three groups, each 
group analyzing the responses to one of the three categories. Finally, after group discussions, I obtained three 
lists, one with rules, one with punishments considered to be the most effective and the third containing the most 
used rewards.  
2. Considerations on the list of rules 
Here is the list of rules ordered according to the degree to which they met the approval of all members of the 
target group:   
1. to come to class with required materials (25%) 
2. not to be late for the lesson (22.5%) 
3. not to use mobile phone during lessons (20%) 
4. to have decent clothes in the classroom (20%) 
5. when a colleague speaks, the others listen (15%) 
6. classroom must be prepared for the lesson (clean board, chalk, sponge, etc.). (15) 
7. classroom must be clean (12.5%) 
8. silent when I talk to the student and vice versa (10%) 
9. no chewing gum, food and juice during the lesson (5%) 
10. without verbal and physical violence in school area. (2.5%)  
 
Fig. 1 Rules used in the classroom 
Assuming that too many / too few rules will produce the opposite effect intended, the rules include top ten list, 
in order of preference.  
Rules relate to the legal register of social life and thus send to the values and behaviours subsumed them. 
Analyzing from this point of view the rules established by the subjects, we find the following: punctuality is 
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cultivated, as well as respect for others and for the work well done, ability to concentrate and to develop medium 
and long term projects (it should be noted in this respect the awareness of a causal relationship between their 
interests and needs, socio-economic opportunities and their medium and long term projects).   
At the same time, there are rules sending to tolerance, acceptance, availability for each other, care for the 
environment (eco valences).Trying to group the rules contained in the list, we find that these cover generally three 
areas: relationship with learning and school subjects, interpersonal relations and relations with the 
context(physical environment).  
Finally (and given the extended list of rules that have been selected), some comments: the rule on verbal and 
physical violence is on the list with a very small percentage (2.5%), although research in the field shows a steady 
and alarming number of violent acts committed by students in school and beyond. Perhaps we should make 
reference to two aggravating factors, outside school, but which show significant influence on how adolescents 
behave: a first element is the family who abandon their position of court inhibitor (reality principle – Freud), or, 
as noted by Jean Seville, “children does not learn by themselves to control impulses, desires to possess, to 
distinguish between good and evil, to draw the line between what is permitted and what is forbidden. Yielding to 
the smallest whim means allowing him to come to the idea that he deserves everything. Giving all that he loves 
means to make him unable as an adult to give up something or to challenge a refusal.” Jean S.,  p. 31-32)  
The second element refers to “the gap between consumption and no real urge to it” (Gilles L.,  p. 169), a gap 
specific to a society dominated by “turbo consumerism”.   
There is an exotic proposal – “no rules” – its author claiming that externally imposed rules determine adverse 
effects. It is worth mentioning the obsolete character of rules such as “girls have to use ribbons in their hair”, “bag 
should be placed in the desk” (most classrooms are equipped with tables, and they do not have a special area for 
bags), “in the classroom you do not speak” etc. To summarize, some questions remain open: are these the best 
rules for classroom? Equally important, are these the most appropriate rules to give students the opportunity to 
meet with authority? If we assume that the child’s life is a whole and is made up of pieces – one specific to school 
and another specific to life outside school – are these rules compatible with those operating outside school? If so, 
all is well, if not, under the pressure of informal education, school is compromised with the experience of 
authority that it represents in a formal context with associated rules.  
3. Considerations on the list of punishments 
First, perhaps against today’s mainstream, rather disapproving the use of punishment in education, we make 
reference to Protagoras and his arguments in favour of their use: “Starting from early childhood, as long as they 
live, parents teach and admonish. Then, when the child comes to understand more easily what they say, the nurse, 
the mother and the father strive to make the child both worthy in deed and in word, teaching him and showing 
that one thing is right and one is not right, the nice one, the ugly one, one thing is right, the other is not, some 
things need to be done, others do not. And if he listens, it’s good, if not – as if it were a crooked and twisted 
wood– the child goes right with threats and beatings. After that, sending him to school, I ask to pay more 
attention to children’s good behaviour than to grammar and playing guitar...” (Platon, P, p. 325)  
Beyond the idea of perfectibility of human nature (which enables education), Protagoras offers several 
arguments in favour of using punishment. Starting from such texts and the reality of the classroom, teachers have 
developed a list of the following punishments, considered to be the most effective:  
1. admonition in front of the class (15%) 
2. listening to the student, in front of the class (15%) 
3. grade reduction for the subject or for acts of indiscipline (10%) 
4. grade reduction for bad behaviour (7.5%) 
5. ignoring unruly student during the lesson (5%) 
6. letter to parents (5%) 
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7. checking the unruly student’s knowledge across the field and not just from one lesson (5%)  
8. absence for coming late to class (5%) 
9. grade 4 (fail) for three outstanding pieces of homework (5%) 
10. coming to school with parents (2.5%).  
 
Fig. 2 The punishments which are considered to be most effective 
 
Clearly, the punishment list was much longer, but the group discussions lead to ten selected punishments, for 
the reasons highlighted above. Analysis of the list highlights a few things: first, there is a focus on the relationship 
of punishment to the subject taught, i.e. evaluation, in other words, the grade for the subject taught is used as a 
means of punishment. Doing so teachers ignore a possible correlation between the rules the student violates and 
the punishment, on the one hand, and on the other hand, they ignore the negative transfer that can be triggered by 
the use of evaluation as punishment. There is research in the field that found that students punished in this way 
have developed lasting resentment toward the subject concerned or to the teacher who used this practice.   
The use of punishments or questions involving all matter taught, or inviting the student to the class reveals an 
obsolete conception of the role of punishments, inadequate in relation to specific educational area today.   
However, notification of parents as possible punishment correlates to the illusions of teachers on family 
support or resignation to bureaucratic requirements (it will be useful later to justify a more drastic decrease of the 
grade for behaviour, exempting the student for a specified period of time or developing a possible response to 
complaints from some parents bothered by such gestures from the school).   
If we assume that there must be a correlation between the specific rules that a student violates and the 
punishment administered (type and severity), we see that only punctuality is relevant, which leads us to be 
sceptical about the effectiveness of these sanctions.   
Scepticism grows even more if we look at other punishments from the expanded list: “standing during 
lessons”, “five absences the student gets to be listened to”, “without punishments during the lesson” etc.   
On the other hand, punishments which are considered relevant by other research specialists did not meet the 
approval of the working group of teachers: “If phone rings during the lesson the student gets listened to”, “if the  
student makes a mess in his place, he will clean the entire classroom” etc.  
Punishments in the list ignore the educational spaces such as blended-learning, the way in which authority and 
rules in cyberspace function, (mandatory) connection with violated rules and so on, which raises doubts about 
their effectiveness not only on short (positive atmosphere in the classroom) but also on medium and long 
term(respect for rules and normative elements of community life, prudent reporting for any rule that does not 
seem to have a justification and so on).  
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4. Considerations on the list of rewards 
Summarizing the findings of research on rewards, Alfie Kohn finds their total agreement with the idea that 
rewards have only positive effects. We note that this research falls (with some nuances) in the larger pop 
behaviourism paradigm, a paradigm in which the teachers we used also work.   
A description of pop behaviourism is found in Punished by Rewards: “The core of pop behaviourism is” 
Dothis and you’ll get that.” The wisdom of this technique is very rarely held up for inspection; all that is open to a 
question is what exactly people will receive and under what circumstances it will be promised and delivered. We 
take for granted that this is the logical way to raise children, teach students, and manage employees.” (Alfie K., p. 
3)   
At the same time, we note the radical dissociation between punishments and rewards, designed and specified 
separately without mutual influences and conditionings. Punishments seem to have no connection with rewards as 
the rewards seem to have no connection with the punishments. In this context, teachers seem to consider 
punishment a necessary evil (to be called as a last resort and with many precautions), in contrast to rewards that 
can be used freely and without precautions.  
Given these assumptions, we were surprised how difficult it was to develop a list of ten rewards that are often 
used. In fact, as seen from the list and the corresponding percentages for individual rewards, most of the teachers 
reduce rewards to praise in front of the class:   
1. praise in front of the class (57.5%) 
2. grade increase by one point in the subject concerned (12.5%) 
3. organizing fun moments at the end of the semester (trips, artistic moments organized by students,  
etc.).(7.5%) 
4. teacher gifts (books, magazines etc.).5. 
5. posting good work in the classroom (5%) 
6. congratulatory phone to parents (2.5%) 
7. student support request ((2.5%) 
8. student access to the teacher’s library (2.5%) 
9. granting of diplomas for good work/ responses (2.5%) 
10. discussions on topics chosen by students during classes available to teachers (2.5%)  
 
Fig. 3 The rewards which are considered to be most effective 
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The list reveals some significant inadequacies between the reward teachers in Romania use and research 
findings in the field. In this respect, there is an exaggerated trust in the efficacy of praise, where there is a large 
consensus. Secondly, as for punishment, student assessment in a subject is influenced (by increasing grade as 
reward) by student behaviour (note that it is a deliberate increase of the grade and not “subjective factors” that 
influence evaluation by default). Thirdly, those reward ways revealed to be efficient (by a significant number of 
researches in the field) meet an insignificant agreement in the target group (rewards on the list places 6, 7, 8, 9 
and 10).  
5. Conclusions  
 A problematic finding: almost all of these ways of rewarding concern external motivation. There are two types 
of motivation - internal and external - that Alfie Kohn describes as follows: “Intrinsic motivation basically means 
you like what you’re doing for its own sake, whereas extrinsic motivation means you do something as a means to 
an end - in order to get a reward or avoid a punishment. “(Alfie K., p.33)   
 Teachers focusing on extrinsic motivation factors are wrong because such factors are effective on short term, 
on the one hand, and on the other hand, they cause adverse effects on medium and long term: “What I want to 
emphasize is that extrinsic motivation is likely to erode intrinsic motivation. As extrinsic goes up, intrinsic tends 
to come down. The more that people are rewarded for doing something, the more likely they are to lose interest in 
whatever they had to do to get the reward.” (Alfie K., p. 33)   
 As such, rules, punishments and rewards should be rethought in terms of intrinsic motivation. At the same 
time, it is required that punishments and rewards as faces of the same educational tool should be rethought, since 
they depend on each other, influence each other.  
 In addition, use of rewards should require the same precautions as punishments, because the inappropriate use 
is as serious from an educational perspective.  
 We must not forget the expansion of education space to include cyberspace and its specificity and the need to 
transfer educational tools from informal education into the formal education.  
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